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Abstract
The paper examined plugging the loopholes in the current curricula in business and entrepreneurship
education programmes in tertiary in institutions in Nigeria. The loopholes in Nigeria’s business and
entrepreneurship education curriculum are believed to be rooted in a combination of factors ranging from
outdated frameworks to weak institutional support. Nigerian educational institutions, from secondary
schools to universities, have witnessed various business and entrepreneurship reforms aimed at nurturing
entrepreneurial culture, mindsets and business competencies among students. Despite these laudable
efforts, significant gaps persist in the structure and delivery of these programmes. Studies have shown that
the current curricula in business and entrepreneurship education often lack practical orientation, industry
relevance, and adaptability to contemporary economic realities. As a result, graduates often lack the
competencies required to either establish viable businesses or contribute meaningfully to entrepreneurial
ventures. Therefore, plugging the loopholes in the current business and entrepreneurship education
curricula in Nigeria is not only imperative for aligning educational outcomes with market demands but also
for nurturing a generation of self-reliant, innovative, and globally competitive entrepreneurs. This study
therefore, sought to critically examine these curriculum deficiencies and propose comprehensive strategies
for reforming and strengthening the business and entrepreneurship education framework in Nigeria, drawn
conclusion and recommended among others that the Curriculum of business and entrepreneurship
education should be flexible in order to be abreast with the modern day’s challenges.
Keywords: Plugging, Loopholes, Current Curricula, Business and Entrepreneurship Education
Programmes

Introduction

There is a universal understanding that if the capacity for knowledge creation or application is to be
effectively developed in the learners, it could most effectively be achieved through a functional and
dynamic curriculum which is capable of developing qualitative human resources that would in turn foster
rapid national development (Ekponyong,2012). As a consequence, the various school and college curricula
are expected to be subjected to periodic reviews to keep their contents relevant and abreast of the stages of
the nation’s cultural, economic and technological growth and development.
In relation to business and entrepreneurship education, and other technical courses, observations show that
curriculum design is being handled by different authorities. At the primary and secondary school levels, the
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Nigeria Educational Research and Development Council (NERDC) is responsible for it, the National
Commission for Colleges of Education (NCCE), handle the curricular of Nigeria certificate in Education
(NCE) awarding institutions, National Board for Technical Education (NBTE) handle Diploma (ND/HND)
awarding institutions, while, the National Universities Commission (NUC) handle the curriculum of degree
awarding institutions. The goal of reviewing existing or designing a new programme is to ensure that it
meets existing or emerging challenges in a discipline. As noted earlier, changes in the national goals, either
culturally, politically or technologically usually influence changes in the context and direction of the
curriculum. When the curriculum is not responsive enough to accommodates these changes, then, loopholes
would have been created.

Business and entrepreneurship education plays a significant role in equipping individuals with the
knowledge, skills, and attitudes essential to create and manage ventures in a dynamic global economy. In
Nigeria, the urgent need to address youth unemployment, stimulate economic diversification, and foster
innovation has made entrepreneurship education a policy priority (Nwachukwu, 2016). Consequently,
Nigerian educational institutions, from secondary schools to universities, have witnessed various business
and entrepreneurship programmes aimed at nurturing entrepreneurial culture, mindsets and business
competencies among students.

Despite these commendable efforts, significant gaps persist in the structure and delivery of these
programmes. Studies have shown that the current curricula in business and entrepreneurship education often
lack practical orientation, industry relevance, and adaptability to contemporary economic challenges
(Izedonmi & Okafor, 2010; Osuagwu, 2020). Many programmes are still overly theoretical, with limited
emphasis on experiential learning, problem-solving, and the use of digital tools essential for modern
entrepreneurship (Okebukola, 2021). The disconnection between educational content and the realities of the
Nigerian business environment further exacerbates the problem. Entrepreneurship education in many
Nigerian institutions is characterized by outdated course content, lack of adequately trained instructors, poor
linkage with industry practitioners, and minimal focus on innovation and creativity (Adebayo & Kolawole,
2013). As a result, graduates often lack the competencies required to either establish viable businesses or
contribute meaningfully to entrepreneurial ventures.

Moreover, Nigeria’s rapid socio-economic transformation, driven by globalization, technological
advancement, and demographic shifts, necessitates a responsive and dynamic curriculum. According to
Uche and Adesope (2019), entrepreneurship education must evolve to reflect contemporary business
practices, integrate digital literacy, and encourage critical thinking and adaptability. This calls for a strategic
overhaul of the curricula to close existing loopholes, enhance content relevance, and promote experiential
and learner-centered pedagogies. Therefore, plugging the loopholes in the current business and
entrepreneurship education curricula in Nigeria is not only imperative for aligning educational outcomes
with market demands but also for nurturing a generation of self-reliant, innovative, and globally competitive
entrepreneurs. This study seeks to critically examine these curriculum deficiencies and propose
comprehensive strategies for reforming and strengthening the entrepreneurship education framework in
Nigeria.

Business and Entrepreneurship Education Curriculum

Curriculum according to Ogiagah (2009), is the heart and soul of education. curriculum must be
seen as the reconstruction of knowledge and experience, systematic developed with the guidance of the
school or relevant agencies, which will enhance the learner’s and the society's well-being (Moronkola,
Akinsola & Abe, 2000). Njoku (2003), also defines curriculum as a group of planned experiences in proper
sequence of topics designed to prepare individuals for efficient service in specific vocation. For some
others, curriculum is defined as the planned and guided learning experiences and intended learning
outcomes, formulated through the systemic reconstruction of knowledge and experience under the auspices
of school, for the learner’s continuous and willful growth in personal, social competence (Ogwo &
Oranu,2006). Atueyi and Okolo (2005) summarize curriculum as a structured series of intended learning
experiences that embrace purpose experiences provided and directed by educational institutions to achieve
predetermined objective.
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The main purpose of curriculum study and development programmes in business and
entrepreneurship education is to improve the quality of the services of schools in order to make them more
efficient in equipping the students with broad knowledge and varied skills and competencies. In business
and entrepreneurship education, curriculum thrives on relevance and usefulness. The extent to which a
curriculum assists students to enter and succeed in the business world-of-work is what matters most.
Consequently, an outstanding characteristic of a curriculum is that it should never be static. A worthwhile
business and entrepreneurship education curriculum should be dynamic and relevant, possessing the
following characteristics as outlined by Isyaku (1999):

1. Focus: Business and entrepreneurship education courses should provide for student’s development
of knowledge, manipulation competencies, attitudes and values which should be applied in real
work setting.

2. Justification: Business and entrepreneurship education courses should be based on societal needs,
hence, curriculum justification should go beyond the school environment into the society. The
curriculum should be oriented towards both the students and the support the curriculum should
derive from employment opportunities that exists to the graduates.

3. School Community Relationship: the curriculum must be responsive to societal needs. This is
because, the graduates of the programme must be employed by the community.

4. Responsibilities: A Business and entrepreneurship education curriculum must be responsive to
technological changes in the society. New developments in the area should be incorporated into the
curriculum so that graduates can be better equipped to compete favourably in the world of work.

5. Logistics: Logistics involved with maintaining any business and entrepreneurship programme are
very expensive. However, equipment, facilities, supplies and instructional resources must be
obtained for effective implementation of the curriculum. Overhead costs such as replacement of
equipment, maintenance and electricity are also curriculum issues that must be addressed.

6. Orientation: the ultimate goal of business and entrepreneurship education curriculum should not
only measure students’ academic achievement but through the results of that achievement- the
result that take the form of performance in the workplace.

In curriculum development of business and entrepreneurship education, the developer should be concerned
with the quality of the finished product or graduates. Thus, in any curriculum development attempt must be
made to ensure the programme have a clear and achievable goals. This should be in line with the National
Policy on Education which was formulated with the aim to fashioning a curriculum that would be relevant to
the needs of individuals as well as the society in relation to the environment, realities of the modern world
and the rapid technological changes.

Establishing the Critical Linkages between Business and Entrepreneurship Education

Business and entrepreneurship education, though often treated as separate academic disciplines, are
conceptually interconnected in both content and purpose. In the context of Nigeria, where the need for job
creation, innovation, and sustainable economic development is urgent, the fusion of business and
entrepreneurship education within the curriculum becomes not only logical but essential. Understanding
their interrelationship offers insight into how education systems can be leveraged to foster entrepreneurial
capacity, economic literacy, and national development.

Business Education implies to the instruction and training in skills, attitudes, and knowledge
necessary for performing business functions. It includes areas such as accounting, marketing, business law,
management, and economics. Its primary focus is on preparing learners for careers in the corporate and
commercial sectors (Osuala, 2004). Entrepreneurship Education, on the other hand, is the structured
instruction aimed at developing the mindset, skills, and competencies necessary for starting, managing, and
growing a business venture. It emphasizes opportunity recognition, innovation, risk-taking, and value
creation (Gibb, 2002).

The conceptual connection between business and entrepreneurship education is not only
compatible but also synergistic. In Nigeria, where the need for entrepreneurial solutions and managerial

Nigerian Journal of Business Education | Vol. 13 No. 2 (2026) 116



NIGERIAN JOURNAL OF BUSINESS EDUCATION
Volume 13, Number 2, 2026

competence is paramount, integrating these disciplines offers a pathway to economic empowerment,
sustainable employment, and national development. A deliberate and coherent approach to curriculum
development and implementation is needed to harness their full potential. In Nigeria context, both business
and entrepreneurship education are often offered under the broader umbrella of vocational and technical
education or management sciences, but they are increasingly being integrated to promote economic self-
reliance and reduce unemployment. Conceptual Linkages Between Business and Entrepreneurship
Education include:

Complementary Skill Sets: Business education provides the foundational knowledge of how organizations
operate, while entrepreneurship education equips learners with the mindset and tools to create and lead such
organizations. For instance, financial literacy from business education supports capital planning in
entrepreneurship, while marketing skills support the growth of new ventures (Adebayo & Kolawole, 2013).
Goal Alignment: Both disciplines aim to enhance economic productivity. While business education
prepares individuals for employability and effective business administration, entrepreneurship education
prepares them for self-employment, innovation, and job creation. In Nigeria, these goals align with national
development policies such as the National Policy on Education (FRN, 2013) and the National Economic
Empowerment and Development Strategy (NEEDS).

Curriculum Integration: Recent reforms in Nigerian tertiary institutions have aimed at embedding
entrepreneurship education into all academic programmes, including business education. This integration is
seen in courses such as Entrepreneurship Studies (GSE 301), which is compulsory for all undergraduates,
and specialized training modules offered through entrepreneurship development centers (Iwuanyanwu,
2022).

Instructional Methods: Both fields benefit from interactive, learner-centered teaching methods such as
case studies, group projects, business simulations, and internships. These pedagogical tools reinforce
conceptual understanding and practical application, especially when delivered in a harmonized manner
(Aja-Okorie & Adali, 2013).

Contribution to National Development: The synergy between business and entrepreneurship education is
critical for tackling Nigeria’s unemployment crisis. While business education nurtures efficiency in
business operations, entrepreneurship education drives innovation and the creation of new ventures.
Together, they form a comprehensive human capital development strategy (Okebukola, 2021).

Why Plugging the Loopholes in Business and Entrepreneurship Education Curriculum

Plugging the loopholes in curriculum for business and entrepreneurship education entails the
planning of the curriculum that is relevant to the current and anticipated needs, challenges and aspirations of
the learners and the general society. For a business and entrepreneurship education student to have a
sustained interest on their programme, it is pertinent that curriculum contents remained relevant to students’
needs in order to reduce the case of unemployment, which has resulted in youth restiveness in the present
society today. It is with consciousness that UNESCO (2008), contended that curriculum should be designed
to meet the need of the culture, tradition, values and norms of the society for which it was created, with focus
on changes in learner’s environments and culture as well as addressing the different cultural background of
learner’s and their learning differences.

Chukwurah (2011) maintained that business education curriculum should be developed in line with
national or societal demand for better educational reforms; because graduates from business education are
expected to demonstrates specific skills, apply knowledge and possess professional qualities that will enable
them meet the needs of the modern day. Law (2004) averred that education in recent time encompasses
lifelong education, that re-emphasized the quality of learner’s experiences, re-organization of subjects into
key learning areas and developing in learners the ability to think critically and be innovative. A responsive
curriculum therefore takes cognizance of vital changes and challenges in learners’ environment and
prepares the learners to meet such changes and challenges. Hence, its curriculum must be geared towards
job creation and employment opportunity in areas of discipline.

Furthermore, the present-day curriculum of business and entrepreneurship education must place premium
on practices of entrepreneurial studies, small- and large-scale business management, environmental and
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global issues. A responsive curriculum will focus on wider educational issues that touches on what the
learner’s ought to learn at a particular time in relation to the societal needs. Plugging current loopholes in the
current curricula of business and entrepreneurship education is therefore necessary for the following
reasons:
e It will enable learners acquire relevant and saleable skills and competencies necessary for becoming
self-employed or employer of labour;
e It will help curb the incidence of under-employment, unemployment and poverty that are chiefly
responsible of youth restiveness;
e Standard of living will therefore increase when recipients of the programme are meaningfully
engaged on the account of the skills they possessed; and
e Poverty will reduce drastically if not totally eliminated.

Current Loopholes (Deficiencies) in Business and Entrepreneurship Education Curriculum in
Nigeria

The Business and Entrepreneurship Education curriculum in Nigeria, despite being a critical tool
for economic empowerment and national development, continues to face several structural, pedagogical,
and systemic challenges. These loopholes undermine the curriculum’s ability to effectively equip learners
with the entrepreneurial mindset and competencies required in a competitive and dynamic global
environment. The following are the major loopholes identified:

e Theoretical and Overloaded Curriculum Content: One of the major weaknesses in the current
curriculum is its overemphasis on theoretical knowledge at the expense of practical application.
Students are often taught abstract business concepts without corresponding experiential learning
opportunities. For instance, many entrepreneurship courses in Nigerian universities and
polytechnics focus on definitions, functions of entrepreneurs, and business plan writing, with little
or no opportunity to start or simulate a real business (Adejimola & Olufunmilayo, 2009). The
curriculum lacks sufficient integration of case studies, simulations, and real-world projects that can
enhance understanding through practice.

¢ QOutdated and Irrelevant Curriculum Structure: Many aspects of the content in the current of
business and entrepreneurship education curriculum does not reflect the realities of today’s
business environment. Key emerging areas such as digital entrepreneurship, e-commerce, financial
technology (FinTech), and green entrepreneurship are either poorly covered or completely absent.
The result is a growing mismatch between what students learn and what the labor market or
entrepreneurial landscape demands (Izedonmi & Okafor, 2010). Additionally, the curriculum is not
frequently reviewed or aligned with global entrepreneurship trends and national economic
priorities.

¢ Poor Industry Linkages and Lack of Stakeholder Input: Another major loophole is the
insufficient collaboration between educational institutions and industry stakeholders. Business and
entrepreneurship education programmes are often designed in isolation, without meaningful input
from business practitioners, entrepreneurs, and employers (Uche & Adesope, 2019). This
disconnect contributes to the development of a curriculum that is misaligned with the expectations
and realities of the business world, thereby reducing its relevance and effectiveness.

¢ Inadequate Infrastructure and Teaching Aids: Most institutions offering business and
entrepreneurship education lack the necessary facilities and resources for effective teaching and
learning. Entrepreneurship development centres (EDCs), business incubators, and innovation hubs
are either underfunded or non-existent in many schools. Furthermore, access to internet services,
digital tools, and modern learning platforms remains limited, making it difficult for students to
develop essential 21st-century entrepreneurial skills (Osuagwu, 2020).

¢ Unqualified or Ill-Trained Educators: Another significant loophole is the lack of adequately
trained instructors. Many educators teaching entrepreneurship are drawn from disciplines like
business administration, economics, or management, and may lack real-world entrepreneurial
experience (Nwosu & Ohia, 2016). This often leads to ineffective delivery of course content, as the

Nigerian Journal of Business Education | Vol. 13 No. 2 (2026) 118



NIGERIAN JOURNAL OF BUSINESS EDUCATION
Volume 13, Number 2, 2026

pedagogical methods used are not tailored to entrepreneurship education, which thrives on
experiential, interactive, and learner-centered approaches.

¢ Lack of Emphasis on Entrepreneurial Mindset and Soft Skills: The current curriculum tends to
neglect the development of essential soft skills and entrepreneurial traits such as critical thinking,
resilience, leadership, problem-solving, and innovation. Entrepreneurship is not merely about
starting a business; it is about identifying and exploiting opportunities, adapting to change, and
creating value in various contexts. Unfortunately, these dimensions are not given adequate focus in
the existing curriculum structure (Adebayo & Kolawole, 2013).

® Weak Assessment and Evaluation Mechanisms: Assessment methods in many institutions still
rely on traditional examinations, which are not suitable for measuring entrepreneurial
competencies. There is little emphasis on evaluating students based on practical business activities,
project-based learning, or entrepreneurial outcomes. As a result, students may pass
entrepreneurship courses without acquiring any meaningful entrepreneurial skills or business
experience (Okebukola, 2021).

e Lack of Policy Coherence and Institutional Support: Finally, the time entrepreneurship
education curriculum suffers from weak policy support and inconsistent implementation across
different levels of education. While the Nigerian government has introduced policies to encourage
entrepreneurship education, poor monitoring, lack of funding, and inconsistent curriculum adoption
has hindered effective outcomes. There is also no standardized curriculum framework that ensures
uniformity and quality control across institutions (Iwuanyanwu, 2022).

Possible Causes of the Loopholes in Business and Entrepreneurship Education Curriculum

Business and entrepreneurship education has been widely recognized as a strategic tool for driving
innovation, employment, and economic growth in Nigeria. However, several structural and systemic factors
have contributed to the persistent loopholes in the design, content, and implementation of the curriculum.
These deficiencies hinder the capacity of educational programmes to produce skilled, innovative, and
business-ready graduates. The following are the major causes of these loopholes:

Outdated and Rigid Curriculum Frameworks

One of the foremost causes of loopholes in the business and entrepreneurship education curriculum
in Nigeria is the rigidity and obsolescence of curriculum frameworks. Many institutions continue to operate
with outdated curricula that do not reflect current economic realities, technological advances, or emerging
global trends. According to Uche and Adesope (2019), the lack of timely curriculum review and failure to
incorporate emerging disciplines such as digital entrepreneurship, sustainability, and financial technology
have made the existing curriculum largely irrelevant.

Inadequate Stakeholder Involvement in Curriculum Development

Curriculum design in many Nigerian institutions is often carried out in isolation, with limited input
from critical stakeholders such as entrepreneurs, employers, industry experts, policymakers among others.
This has led to a mismatch between the skills taught in classrooms and those required in real-world business
environments. Izedonmi and Okafor (2010) note that without collaborative engagement with the private
sector and alumni, curriculum developers are unable to anticipate the dynamic needs of the entrepreneurial
ecosystem.

Nigerian Journal of Business Education | Vol. 13 No. 2 (2026) 119



NIGERIAN JOURNAL OF BUSINESS EDUCATION
Volume 13, Number 2, 2026

Lack of Skilled and Entrepreneurially-Oriented Educators

A major cause of curriculum inefficiency is the lack of qualified instructors with practical
entrepreneurial experience. Most entrepreneurship educators in Nigerian tertiary institutions have academic
backgrounds in business administration or economics but lack real-world exposure to entrepreneurial
ventures. This limits their ability to effectively deliver practical and experiential content (Nwosu & Ohia,
2016). As a result, teaching remains theoretical, failing to inspire or adequately prepare students for
entrepreneurship.

Insufficient Integration of Practical Learning Components

Many business and entrepreneurship education programmes focus excessively on theoretical
knowledge, with minimal emphasis on hands-on learning, such as internships, simulations, or startup
projects. This theoretical bias stems partly from institutional inertia and partly from a lack of infrastructure
such as incubation centers, innovation hubs, and student enterprise programs (Osuagwu, 2020). Without
adequate practical exposure, students graduate with limited skills for business development and innovation.

Inadequate Funding and Resource Constraints

Limited financial support for entrepreneurship education is another significant factor contributing
to curriculum weaknesses. Many institutions lack access to teaching aids, business laboratories, and digital
platforms necessary for effective entrepreneurship training. Okebukola (2021) asserts that without sustained
funding for entrepreneurship centers, mentorship programs, and business plan competitions, the curriculum
remains underdeveloped and poorly implemented.

Weak Policy Enforcement and Institutional Commitment

Although the Nigerian government has adopted policies to promote entrepreneurship education,
implementation has been inconsistent across institutions. There is often a lack of political will, policy
continuity, and effective monitoring to ensure adherence to recommended practices (Iwuanyanwu, 2022).
Moreover, many institutions treat entrepreneurship education as an add-on rather than as a core component
of academic programmes.

Poor Evaluation and Assessment Systems

Traditional assessment methods such as written examinations are still predominantly used to
evaluate entrepreneurship students. These methods are inadequate for measuring competencies such as
innovation, risk-taking, problem-solving, and value creation. The absence of performance-based
assessment tools is a direct cause of the curriculum’s failure to develop entrepreneurial capacities (Adebayo
& Kolawole, 2013).

Strategies for Reforming and Strengthening Business and Entrepreneurship Education Framework
in Nigeria

Business and entrepreneurship education holds immense potential to address Nigeria’s socio-
economic challenges, particularly youth unemployment, poverty, and underdevelopment. However,
existing curriculum deficiencies ranging from outdated content to lack of practical engagement have
hindered the realization of these objectives. To make entrepreneurship education more responsive, relevant,
and impactful, strategic interventions are required to plug these loopholes. Below are comprehensive
approaches to achieving this reform:
1. Curriculum Overhaul and Modernization
a. Incorporate Contemporary Business Trends: To reflect the realities of the modern business environment,
the curriculum should be revised to include emerging areas such as digital entrepreneurship, green
economy, financial technology (FinTech), innovation management, and global trade. This will ensure
students are exposed to current trends and future opportunities.
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b. Align Curriculum with National Development Goals: The curriculum must be linked with Nigeria’s
development agenda, such as the National Development Plan 2021-2025 and Sustainable Development
Goals (SDGs), to ensure coherence and policy relevance.

c. Periodic Review and Industry Input: Curricula should be reviewed at regular intervals (e.g., every 3-5
years) with active participation from entrepreneurs, policymakers, investors, and employers to ensure
alignment with market realities.

2. Emphasizing Experiential and Practical Learning

a. Business Simulations and Case Studies: Introduce simulation tools, entrepreneurship games, and real-life
case studies into teaching methods. These will enable students to apply theoretical knowledge to practical
problems.

b. Establishment of Student Enterprises and Incubation Hubs: Universities and polytechnics should support
the creation of on-campus enterprises and business incubation centers. These platforms can help students
launch real ventures, receive mentorship, and access funding.

c. Mandatory Entrepreneurship Internships: Students should be required to undertake internships with
startups or MSMEs (micro, small, and medium enterprises) as part of their graduation requirement. This
will provide exposure to real-world entrepreneurial processes.

3. Capacity Building for Educators

a. Train-the-Trainer Programs: Educators must undergo continuous professional development in
entrepreneurship pedagogy, including experiential learning, lean startup methodology, and digital tools.

b. Recruit Experienced Entrepreneurs as Adjunct Lecturers: Institutions should partner with practicing
entrepreneurs, investors, and business professionals to co-teach or mentor students. This bridges the gap
between classroom theory and business practice.

4. Strengthening Infrastructure and Learning Environment

a. Upgrade Learning Facilities: Modern classrooms, co-working spaces, computer labs, and internet access
should be provided to support digital and collaborative learning.

b. Establish Entrepreneurial Resource Centers: These centers should house business development services,
mentorship programs, startup funding information, and networking opportunities.

c. Integrate ICT Tools: Incorporating tools such as business simulation software, virtual learning platforms,
and online collaboration tools will enhance accessibility and innovation in entrepreneurship education.

5. Curriculum Localization and Cultural Relevance

a. Encourage Context-Specific Curriculum Design: While global best practices are essential, curricula
should also reflect local realities such as informal sector entrepreneurship, agricultural value chains, and
community-based enterprises.

b. Promote Indigenous Knowledge and Practices: Students should be exposed to successful local business
models and traditional business ethics to reinforce identity and local relevance.

6. Reforming Assessment and Evaluation Methods

a. Shift from Exam-Based to Project-Based Assessment: Students should be evaluated based on their ability
to develop viable business ideas, conduct feasibility studies, pitch to investors, and manage mock
businesses.

b. Include Continuous Assessment and Peer Review: Ongoing evaluation through peer feedback, reflective
journals, and portfolio assessments can measure entrepreneurial growth and learning more accurately.

7. Strengthen Policy Frameworks and Institutional Support

a. National Entrepreneurship Curriculum Framework: There should be a nationally standardized
entrepreneurship education framework to ensure coherence across institutions and regulatory bodies (e.g.,
NUC, NBTE).

b. Adequate Funding and Budgetary Allocation: Government and institutional budgets should include
dedicated funding for entrepreneurship education infrastructure, faculty development, and student ventures.
c. Monitoring and Evaluation Mechanisms: Establish an independent body to monitor the implementation
of entrepreneurship education and evaluate its outcomes using KPIs such as startup creation, student
employability, and innovation rates.

8. Enhance Partnerships and Collaborations

Nigerian Journal of Business Education | Vol. 13 No. 2 (2026) 121



NIGERIAN JOURNAL OF BUSINESS EDUCATION
Volume 13, Number 2, 2026

a. Industry-Academia Collaboration: Formal partnerships with industries, business associations, and
development agencies can provide mentorship, internships, funding, and curriculum feedback.

b. International Cooperation: Collaborate with international institutions and donors (e.g., UNIDO, British
Council, AfDB) for technical support, exchange programmes, and curriculum benchmarking.

c. Alumni Engagement: Leverage successful alumni entrepreneurs to support mentorship, guest lectures,
and startup seed funding.

Conclusion

Business and entrepreneurship education holds immense potential to address Nigeria’s socio-

economic challenges, particularly youth unemployment, poverty, and underdevelopment in Nigeria.
However, existing curriculum deficiencies ranging from outdated content to lack of practical engagement
have hindered the realization of these objectives. To make business and entrepreneurship education more
responsive, relevant, and impactful, strategic interventions are required to plug these loopholes.
The loopholes in Nigeria’s business and entrepreneurship education curriculum are rooted in a combination
of outdated frameworks, limited industry collaboration, inadequate teacher preparation, insufficient
practical components, and weak institutional support. Addressing these causes require coordinated reforms
involving policymakers, educators, industry stakeholders, and funding partners. Only through a dynamic
and responsive curriculum can Nigeria effectively equip its youth with the skills and mindset needed for
entrepreneurial success in the 21st century. To address these loopholes, there is a critical need for a holistic
curriculum reform that emphasizes practical entrepreneurship, integrates technology and innovation,
involves stakeholders in curriculum design, and equips educators with the necessary skills and experience.
This reform should also include a robust policy framework and institutional support mechanisms to ensure
consistent and effective delivery across educational institutions in Nigeria.

Furthermore, Plugging the loopholes in Nigeria’s business and entrepreneurship education
curriculum requires an integrated, multi-stakeholder approach. By modernizing curriculum content,
prioritizing practical experience, equipping educators, enhancing infrastructure, and aligning with industry
and national development goals, Nigeria can build an entrepreneurial ecosystem that is resilient, innovative,
and globally competitive. Ultimately, these efforts will not only transform the educational landscape but
also stimulate inclusive economic growth and sustainable development.

Recommendations
Based on the highlighted challenges facing business and entrepreneurship education, the following
recommendations are suggested:
1. Curriculum should be flexible in order to be abreast with the modern day’s challenges
2. Curricula should be restructured to reflect a unified framework combining theory, practice, and
innovation.
3. Multidisciplinary teaching approaches should be promoted.
4. Government and institutional support should be provided to strengthen practical learning
components such as business labs, incubation hubs, and partnerships with industry.
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